
 
Evaluating FL Textbooks as Tools 

of Teaching Culture and Fostering 
Intercultural Skills 

Zuzana Sándorová 

Constantin the Philosopher 
University in Nitra, Slovakia  



The aim of the present study 

 

To develop a set of categories and codes to 
investigate the cultural content of an EFL course-

book through a metanalysis of criteria 
developed by different authors; 

 



STRUCTURE 

• Theoretical background – introduction; 

 

• Research on the interculturality of EFL 
textbooks; 

 

• Criteria for analysing the cultural content in FL 
textbooks; 



Interculturality and FL course-
books 
• FL course-books: still the core of FL education 

(questionnaire survey in 2013); 

• impact on:  

1. what is taught and how it is taught in the FL 
classroom (Byram, 1989, Davcheva et al., 
2003); 

2. perception/attitude: target culture – the 
whole process of learning the target language 
and culture ;  



FL textbook evaluation and 
selection 

Serves both teachers and students: 

Strategic decision; 

Impact on FL teachers´ work; 

Impact on students´ achievement; 

Changing textbooks can be confusing; 

 

 



FL textbook evaluation and 
selection 

A demanding task because of : 

 

The wide range of FL products; 

Lack of skills; 

Pressure of time and other circumstances; 

 



The aim of FL textbook evaluation 
and selection 

• No FL textbook can fulfill one´s overall 
expectations (Cunningsworth, 1995, Gadušová-
Harťanská, 1995); 

• „To find the best possible fit with potential for 
adapting and supplementing parts of the 
material where it is inadequate or 
unsuitable“(Cunningsworth, ibid.). 

• Require in-depth analysis based on selected 
criteria; 



 
Research on the interculturality of 

EFL textbooks 
 The most frequently examined perspectives: 

  

• gender representation and stereotypes 
(Mineshima, 2008, Kim 2012, etc.); 

• social identification and stereotypes (Byram, 
1989, Kim, 2012, etc.); 

• types of culture (Aliakbari, 2005, Liu, 2012, 
etc.); 

 



Criteria for analysing the cultural 
content in FL textbooks 

• Only a few chceklists focusing on the cultural 
dimension in FL courses (Byram, 1989, 
Saluveer, 2004); 

 

• Huhn (1978): accuracy and contemporariness 
of the cultural information, critical handling of 
stereotypes, realistic picture, free from 
ideologies, etc.; 



Criteria for analysing the cultural 
content in FL textbooks 

• Risager (1991): phenomena of social and 
cultural anthropology;social, political and 
historical matters, international and 
intercultural issues, point of view and style of 
the author; 

• Cunningsworth (ibid.): gender differences, 
inner lives and characters portrayed in the 
course, their social background, etc. 

 



Criteria for analysing the cultural 
content in FL textbooks 

• Kilickaya (2004): socio-cultural information, 
learners´ needs, stereotypes, generalisations 
and intercultural communicaion, etc. 

 

• Reid (2014): different aspects of ICC in 
teaching EFL at Slovak primary schools; 
content analysis of Slovak curricular 
documents and the CEFR;  

 

 



Criteria for analysing the cultural 
content in FL textbooks 

Reid (ibid.):  

• Categories and codes from the CEFR; 

• Corresponding with the aspects of the model 
developed by Hatoss (2004), applied in a 
content analysis of EFL textbooks used for 
business communication; 

 



A model for evaluating the cultural 
content of FL textbooks (Hatoss, 2004) 

• based on current theories of culture, theories 
of language learning, and of interculturality”. 

• three basic dimensions: 

Input, both text and visual; 

Methods applied in the FL textbook for 
teaching its cultural content; 

Aims that the FL textbook wishes to reach.  

 



The input factor 

 

• sociolinguistic competences; 

• pragmatic competences;  

• sociocultural knowledge;  

• paralinguistic input;  

• semiotic input.  

 



Sociolinguistic input 
 • it is impossible to separate language from its 

social aspects; 

• CEFR: linguistic markers of social relations, 
politeness conventions, expressions of folk-
wisdom, register differences, dialect and accent; 

• Hatoss (ibid.): the only-acceptable-(usually RP)-
variety approach and native speaker-centred 
attitude of language teaching must be avoided; 

• up to level B1: linguistic markers of social 
relations and politeness conventions.  

 



Developing pragmatic competence 
 • Discourse and design competences: to produce 

a coherent text, written and spoken with regard 
to the principles of text design, flexibility, turn-
taking, thematic development, coherence and 
cohesion.  

• Functional competence: to use the language for 
different purposes, both in written and spoken 
form.  

• Sufficient practice of communicative situations 
+ adequate background information when 
presenting various communication events; 



Sociocultural knowledge 
 • “surface culture”;  

• “high” culture; 

• unwritten rules of behaviour of the target 
culture; 

• values and beliefs in relation to social class, 
etc.  

• interpersonal relations;  

• ritual behaviour;  

• intercultural awareness; 

• factual knowledge; 

 



 
Para-linguistic and para-textual 

input  
 • CEFR: practical actions that accompany 

language activities, body language, extra-
linguistic speech sounds, prosodic qualities, 
paralinguistic features of written texts; 

• Hatoss: not enough to teach examples of 
gestures and their meanings but which 
situations and groups of people these gestures 
suit and when they should be avoided. 



The factor of methods 

Hatoss:  

• Implicit versus explicit teaching of the cultural 
input; 

• Cognitive versus experiential teaching of the 
cultural input; 

CEFR: explanations and discussions, role-plays 
and simulations, CLIL, exposure to authentic 
texts, communication with native speakers, etc. 

 

 



 

 

Thank you for your attention. 


